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INTRODUCTION TO THE IB PYP

Mission statements from the IB and ICS
The mission statement of the International Baccalaureate:

‘The International Baccalaureate aims to develop inquiring, knowledgeable and caring young people who help to create a better and more peaceful world through intercultural understanding and respect. To this end the organization works with schools, governments and international organizations to develop challenging programmes of international education and rigorous assessment. These programmes encourage students across the world to become active, compassionate and lifelong learners who understand that other people, with their differences, can also be right.’ (IB 2009). www.ibo.org
The mission statement of the International Community School:

‘ICS aims for educational excellence by developing independent, inquiring and collaborative learners within a safe, enjoyable and stimulating environment. We believe in equality of opportunity and a celebration of diversity, and we support our students in becoming successful world citizens.’

How does the PYP work?

The PYP is a curriculum designed for students (ages 3-11). Its main purpose is to develop the attributes and traits as identified in the IB learner profile – developing international mindedness.  Students are encouraged to develop the learner profile through all experiences at school such as whole class, group and independent activities; social interaction at school extending into everyday life. 
Inquirers 
They develop their natural curiosity. They acquire the skills necessary to conduct inquiry and research and show independence in learning. They actively enjoy learning and this love of learning will be sustained throughout their lives.
Knowledgeable 

They explore concepts, ideas and issues that have local and global significance. In so doing, they acquire in-depth knowledge and develop understanding across a broad and balanced range of disciplines.

Thinkers 

They exercise initiative in applying thinking skills critically and creatively to recognize and approach complex problems, and make reasoned, ethical decisions.

Communicators 

They understand and express ideas and information confidently and creatively in more than one language and in a variety of modes of communication. They work effectively and willingly in collaboration with others.

Principled 

They act with integrity and honesty, with a strong sense of fairness, justice and respect for the dignity of the individual, groups and communities. They take responsibility for their own actions and the consequences that accompany them.

Open-minded 

They understand and appreciate their own cultures and personal histories, and are open to the perspectives, values and traditions of other individuals and communities. They are accustomed to seeking and evaluating a range of points of view, and are willing to grow from the experience.

Caring 

They show empathy, compassion and respect towards the needs and feelings of others. They have a personal commitment to service, and act to make a positive difference to the lives of others and to the environment.

Risk-takers 

They approach unfamiliar situations and uncertainty with courage and forethought, and have the independence of spirit to explore new roles, ideas and strategies. They are brave and articulate in defending their beliefs.

Balanced 

They understand the importance of intellectual, physical and emotional balance to achieve personal well-being for themselves and others.

Reflective 

They give thoughtful consideration to their own learning and experience. They are able to assess and understand their strengths and limitations in order to support their learning and personal development. 


What will your child be learning?
The PYP is a concept driven curriculum which integrates subject areas to support inquiry and learning in meaningful contexts.   The transdisciplinary nature of the curriculum enables students to experience how subject knowledge and understanding work together in the real world, while also experiencing individual components as well. 

Classes from Year 1 to Year 6 are actively involved in six units of inquiry each per year, each one being approximately six weeks in length. Nursery and Reception experience four units of inquiry, one which runs throughout the whole year, the remaining three being experienced one per term.
The units of inquiry are centred around six transdisciplinary themes
Who We Are

An inquiry into the nature of the self; beliefs and values; personal, physical, mental, social and spiritual health; human relationships including families, friends, communities, and cultures; rights and responsibilities; what it means to be human.


Where We Are In Time and Place

An inquiry into orientation in place and time; personal histories; homes and journeys; the discoveries, explorations and migrations of humankind; the relationships between and the interconnectedness of individuals and civilizations, from local and global perspectives.


How We Express Ourselves
An inquiry into the ways in which we discover and express ideas, feelings, nature, culture, beliefs and values; the ways in which we reflect on, extend and enjoy our creativity; our appreciation of the aesthetic.

How the World Works
An inquiry into the natural world and its laws; the interaction between the natural world (physical and biological) and human societies; how humans use their understanding of scientific principles; the impact of scientific and technological advances on society and on the environment.

How We Organise Ourselves
An inquiry into the interconnectedness of human-made systems and communities; the structure and function of organizations; societal decision-making; economic activities and their impact on humankind and the environment.

Sharing the Planet
An inquiry into rights and responsibilities in the struggle to share finite resources with other people and with other living things; communities and the relationships within and between them; access to equal opportunities; peace and conflict resolution.
Units of Inquiry through the year
	
	Who we are
	How we express ourselves
	Where we are in place and time
	How we organise ourselves
	How the world works
	Sharing the planet

	N/R  a
	All year
	Term 1
	
	Term 2
	
	Term 3

	N/R  b
	All year
	Term 1
	Term 2
	
	Term 3
	

	Yrs

1 – 6
	6 weeks
	6 weeks
	6 weeks
	6 weeks
	6 weeks
	6 weeks

	Duration of units of inquiry are estimates – some may be shorter or longer


 
Each unit of inquiry is planned to provide opportunities to develop the essential elements: 
Knowledge – what do we want students to know?
· Significant, relevant content that we wish the students to explore and know about, taking into consideration their prior experience and understanding.
Skills – what do we want our students to be able to do?
· Those capabilities that the students need to demonstrate to succeed in a changing, challenging world, which may be disciplinary or transdisciplinary in nature.
· Social

· Communication

· Self-management

· Thinking

· Research

Concepts – what do we want our students to understand?

· Powerful ideas that have relevance within the subject areas but also transcend them and that students’ must explore and re-explore in order to develop a coherent, in-depth understanding.

· Form – what is it like?

· Function – how does it work?

· Causation – why is it like it is?

· Change – how is it changing?

· Connection – how is it connected to other things?

· Perspective – what are the points of view?

· Responsibility – what is our responsibility?

· Reflection – what do we know?

Attitudes – what do we want our students to feel, value and demonstrate?
· Dispositions that are expressions of fundamental values, beliefs and feelings about learning, the environment and people.

· Appreciation 

· Commitment 

· Confidence 

· Cooperation 

· Creativity 

· Curiosity 

· Empathy 

· Independence 

· Integrity 

· Respect 

· Tolerance

Action – how do we want students to act?
· Demonstrations of deeper learning in responsible behaviour through responsible action; a manifestation in practice of the other essential elements (IB 2009)
· Students are encouraged to take action as a progression of their learning and to deepen their understanding of what they can do with the knowledge they have gained.
· Through action students are encouraged to reflect, choose and act responsibly.
How will your child be learning?
· actively exploring the attributes of the learner profile

· through exploration of ideas and concepts – building connections between personal experiences and knowledge and extending this through inquiry
· involvement in planning and assessment – being actively involved in their own learning by reflecting, choosing and acting in a range of contexts
· purposeful inquiry that engages students actively in their own learning
· formulating their own questions for inquiry
· designing their own inquiries

· assessing the various means available to support their inquiries

· research, experimentation, observation and analysis


How does inquiry based learning work?
Inquiry interpreted in its broadest sense, is the process initiated by the students or the teacher that moves the students from their current level of understanding to a new and deeper level of understanding. This can mean:
· Exploring, wondering and questioning

· Experimenting and playing with possibilities

· Making connections between previous learning and current learning

· Making predictions and acting purposefully to see what happens

· Collecting data and reporting findings

· Clarifying existing ideas and reappraising perceptions of events

· Deepening understanding through the application of a concept 

· Making and testing theories 

·  Researching and seeking information

· Taking and defending a position

· Solving problems in a variety of ways. 

(Making the PYP Happen 2009)

How will I know how my child is doing? (Assessment)
At ICS we believe assessment is integral to all teaching and learning.  It is central to the PYP goal of thoughtfully and effectively guiding students through the five essential elements of learning:

· the acquisition of knowledge

· the understanding of concepts

· the mastering of skills

· the development of attitudes

· the decisions to take action

ICS’s approach to assessment recognises the importance of assessing the process of inquiry as well as the products of inquiry.

The main aim of assessment at ICS is to provide feedback on the learning process and the development of the five essential elements to inform further learning.

Students and teachers are actively engaged in assessing the students’ progress as part of the development of their wider critical thinking and self-assessment skills.

The assessment component in the school’s curriculum can itself be subdivided into three closely related areas.

Assessing – how we discover what the students know and have learned

Recording – how we choose to collect and analyse data

Reporting – how we choose to communicate information

Examples of strategies used for assessment are:
Observations – through video, photographs, teacher/student discussions
Performance assessments – presentations, models, application of skills, 
Process focussed – engaging students in reflecting on their learning e.g. journals, portfolios, discussions, reflections, self/peer assessment, giving constructive feedback (e.g. written/oral)
Selected responses – guided questioning, true and false, multiple choice
Open-ended tasks – presentations such as illustrations, graphs, written work, spoken

Examples of tools used to gather information are:

Rubrics – teacher and student generated criteria to determine what is needed on order to attain success (can be both process or product related)
Exemplars – using samples of students’ work or performance to provide information about student learning and development
Checklists – reference to skill and knowledge goals and criteria
Anecdotal records – written, oral or visually recorded observations

Continuums – identifying where a student is, their progression and enabling goal setting for further development 
Note:

Standardised assessments are used as a part of the whole school assessment policy in an effort to gain as much information as possible about the student as a learner.  The types of assessment used in the school are many and varied and like the “jigsaw” analogy the information gained goes towards making up the whole picture.

Standardised assessments are specifically used for the following reasons:
· As a part of the reporting process, information, which shows growth over time, is useful. 

· The collection of standardised assessment information provides information that helps teachers to form groups and plan the most effective program for individuals or groups
· To demonstrate the progress students make over extended periods of time for school-wide planning and professional development as well as reporting to external educational bodies

· To demonstrate impact of teaching on learning

Some standardised assessments currently used: PM Benchmarks (specific to reading), IBPYP Scope and Sequence documents, Letter / sound identification, EAL Acquisition of Language.
Reporting occurs through:

Conferences
· Parent-teacher (December and March)

· Student-led (May) – students lead the conference to reflect on and share their learning.
Reports  
· Written (December and June)
· English as Additional Language (as required)
· Student Support – a summary of progress relating to a student’s Individual Education Plan (IEP) targets (as required).
Student Portfolio
· Portfolios are an accumulation of a student’s work – samples are predominantly selected by students, however, teachers and peers will also have input

· Portfolios are taken home two times a year. 
· It is used as a focal point when Student-led conferences take place in May during Term three.
Other
· Year 6 exhibition (see below)

· Class newsletters and correspondence

· Principal’s weekly updates

· Curriculum mornings/evenings..
The Exhibition 

One of the purposes of the PYP Exhibition is to provide a forum for student driven reporting.  Other key purposes include the following:  
· For students to exhibit the attributes of the IB Learner Profile they have developed during their time in the Primary Years Programme
· For students to engage and report on an in-depth, collaborative inquiry

· To provide students with an opportunity to demonstrate independence and responsibility for their own learning

· To provide students with an opportunity to explore multiple perspectives

· For students to synthesise and apply their learning of previous years, and to reflect on their journey through the PYP

· To provide an authentic process of assessing student understanding

· To demonstrate how students can take action as a result of their learning

· To unite the students, teachers, parents and other members of the school community in a collaborative experience that incorporates the essential elements of the PYP

· To celebrate the transition of learners from primary to middle/secondary education

SUBJECT AREAS
Language
The need to communicate is instinctive. The development of language is fundamental to that need to communicate; it supports and enhances our thinking and understanding. Language permeates the world in which we live; it is socially.

(Making the PYP Happen 2009)

Language is taught through the context of the units of inquiry with some skills taught in their own right to be transferred at a later date such as selecting a purpose for writing e.g. to inform, to persuade etc and most often these are explored in the other strands of language at the same time.
Language is broken into three strands (areas)
Oral language – listening and speaking

· skills that are essential for ongoing language development, for learning and for relating to others

Aim to move students from the conceptual understanding that people listen and speak to share thoughts and feelings to people draw on what they already know in order to infer new meaning when speaking and listening

Written language – reading and writing

· Reading is a developmental process that involves constructing meaning from text.

Aim to move students from the conceptual understanding that Illustrations and print convey meaning in their own right or combined to synthesizing ideas and information from texts leads to new ideas and understanding
· Writing: When children are encouraged to express themselves and reveal their own “voice”, writing is a genuine expression of the individual.
Aim to move students from the conceptual understanding that writing conveys meaning to knowing what we aim to achieve helps us to plan and develop different forms of writing
Visual language – viewing and presenting

· Allows students to understand the ways in which images and language interact to convey ideas, values and beliefs.

Aim to move students from the conceptual understanding that the pictures, images, and symbols in our environment have meaning to synthesizing information from visual texts is dependent upon personal interpretation and leads to new understanding.
At ICS students are exposed to and explore a range of language genres in all of the three areas.  They are placed on the PYP language scope and sequence continuum to identify skills and knowledge they can apply independently.  This also enables us to have a clear direction of the next phase of development for their individual needs.
Mathematics

It is intended that students become competent users of the language of mathematics, and can begin to begin to use it as a way of

thinking, as opposed to seeing it as a series of facts and equations to be memorized. (Maths scope and sequence 2007)
Mathematics is taught in context of the units of inquiry as much as possible however, there is still the opportunity for skills to be taught in their own right with the view to be transferred into meaningful contexts at a later date.  The three stages of mathematical knowledge and application are: constructing meaning: where students use previous knowledge and personal experiences to gain an understanding of new information; transferring meaning into symbols: during this stage students are transferring their understanding into their own symbolic representation leading to being able to transfer this into conventional mathematical notation; applying with understanding:  when students are able to use the appropriate symbolic notation to process and record their thinking.
All developmental phases of mathematics are taught through a combination of exploring real life experiences, problem solving with manipulatives and explaining their ideas, theories and results.

Students are placed on a “mathematics continuum” so that the teacher can assess their needs and move them along to the next phase of development, in order that the teacher is able to differentiate for the students’ individual needs.

As with language, students are placed on the PYP mathematics scope and sequence continuum to identify the skills and knowledge they can apply independently enabling teachers to have a clear direction of the next phase of development to meet individual needs.

As stated in the PYP mathematics scope and sequence 2007, students are encouraged to:

· use patterns and relationships to analyse the problem situations upon which they are working.

· make and evaluate their own and each other’s ideas

· use models, facts, properties and relationships to explain their thinking

· justify their answers and the processes by which they arrive at solutions.


Mathematics comprises of 5 strands (areas):
Data handling

Aim to move students from the conceptual understanding that we collect information to make sense of the world around us.

Events in daily life involve chance to data can be presented effectively for valid interpretation and communication.

The probability of an event can be predicted theoretically.

Measurement

Aim to move students from the conceptual understanding that measurement involves comparing objects and events to a range of procedures exists to measure different attributes of objects and events.

Shape and space

Aim to move students from the conceptual understanding that Shapes can be described and organized according to their properties to consolidating what we know of geometric concepts allows us to make sense of and interact with our world.

Number

Aim to move students from the conceptual understanding that numbers can be used in many ways for different purposes in the real world to for fractional and decimal computation, the ideas developed for whole-number computation can apply.

Pattern and function
Aim to move students from the conceptual understanding that patterns and sequences occur in everyday situations to patterns can often be generalized using algebraic expressions, equations or functions.

Science

In the Primary Years Programme (PYP), science is viewed as the exploration of the biological, chemical and physical aspects of the natural world, and the relationships between them. Our understanding of science is constantly changing and evolving. The science component of the PYP should be characterised by concepts and skills rather than by content. 
The knowledge component of science in the PYP is arranged into the following four strands: 

(Science scope and sequence 2008)

Living things
The study of the characteristics, systems and behaviours of humans and other animals, and of plants; the interactions and relationships between and among them, and with their environment

Earth and space

The study of planet Earth and its position in the universe, particularly its relationship with the sun; the natural phenomena and systems that shape the planet and the distinctive features that identify it; the infinite and finite resources of the planet

Materials and matter
The study of the properties, behaviours and uses of materials, both natural and human-made; the origins of human-made materials and how they are manipulated to suit a purpose

Forces and energy
The study of energy, its origins, storage and transfer, and the work it can do; the study of forces; the application of scientific understanding through inventions and machines

Through the units of inquiry students will have a focus on some or all of the following scientific skills.  As these skills develop the understanding of scientific principles is built upon by the students. 
· Observe carefully in order to gather data
· Use a variety of instruments and tools to measure data accurately 
· Use scientific vocabulary to explain their observations and experiences 
· Identify or generate a question or problem to be explored 
· Plan and carry out systematic investigations, manipulating variables as necessary 
· Make and test predictions 
· Interpret and evaluate data gathered in order to draw conclusions  
· Consider scientific models and applications of these models (including their limitations) 

Social Studies


In the Primary Years Programme (PYP), social studies learning guides students towards a deeper understanding of themselves and others, and of their place in an increasingly global society. It provides opportunities for students to look at and think about human behaviour and activity realistically, objectively, and with sensitivity. Exposure to and experience with social studies therefore opens doors to key questions about life and learning. (Social studies scope and sequence 2008)
Social Studies consists of five strands (areas)

Human systems and economic activities

The study of how and why people construct organizations and systems; the ways in which people connect locally and globally; the distribution of power and authority

Social organization and culture

The study of people, communities, cultures and societies; the ways in which individuals, groups and societies interact with each other

Continuity and change through time

The study of the relationships between people and events through time; the past, its influences on the present and its implications for the future; people who have shaped the future through their actions

Human and natural environments

The study of the distinctive features that give a place its identity; how people adapt to and alter their environment; how people experience and represent place; the impact of natural disasters on people and the built environment.

Resources and the environment

The interaction between people and the environment; the study of how humans allocate and manage resources; the positive and negative effects of this management; the impact of scientific and technological developments on the environment
As with Science, Social studies is supported by a set of skills which give opportunities for students to develop an in-depth understanding in this area. 
· Formulate and ask questions about the past, the future, places and society
· Use and analyse evidence from a variety of historical, geographical and societal sources
· Orientate in relation to place and time
· Identify roles, rights and responsibilities in society
· Assess the accuracy, validity and possible bias of sources 
Personal, Social and Physical Education
PSPE in the IB Primary Years Programme (PYP) is concerned with the individual’s well-being through the promotion and development of concepts, knowledge, attitudes and skills that contribute to this wellbeing.

Well-being is intrinsically linked to all aspects of a student’s experience at school and beyond. It encompasses physical, emotional, cognitive, spiritual and social health and development, and contributes to an understanding of self, to developing and maintaining relationships with others, and to participation in an active, healthy lifestyle. (Personal, social and physical education scope and sequence 2009)

PSPE consists of three strands (areas)

Identity 
· an understanding of our own beliefs, values, attitudes, experiences and feelings and how they shape us

· the impact of cultural influences

· the recognition of strengths, limitations and challenges as well as the ability to cope successfully with situations of change and adversity

· how the learner’s concept of self and feelings of self-worth affect his or her approach to learning and how he or she interacts with others
Active living 
· an understanding of the factors that contribute to developing and maintaining a balanced, healthy lifestyle

· the importance of regular physical activity

· the body’s response to exercise

· the importance of developing basic motor skills

· understanding and developing the body’s potential for movement and expression

· the importance of nutrition

· understanding the causes and possible prevention of ill health

· the promotion of safety

· rights and the responsibilities we have to ourselves and others to promote well-being

· making informed choices and evaluating consequences, and taking action for healthy living now and in the future
Interactions

· an understanding of how an individual interacts with other people, other living things and the wider world

· behaviours, rights and responsibilities of individuals in their relationships with others, communities, society and the world around them

· the awareness and understanding of similarities and differences

· an appreciation of the environment and an understanding of, and commitment to, humankind’s responsibility as custodians of the Earth for future generations
Each strand interacts with the other and is broken into phases of development. These are used to inform progression and future goals. At ICS, PSPE is taught through units of inquiry as well as being integrated into all areas and everything we do, that is, within the classroom, dining room, playground, sports hall, swimming pool etc with the view that skills and knowledge will be applied as a natural understanding develops.

The Arts
They are a powerful mode of communication through which students explore and construct a sense of self and develop an understanding of the world around them. Arts provide students with a wide range of opportunities and means to respond to their experiences and engage with historical, social and cultural perspectives. The students are stimulated to think and to articulate their thoughts in new ways, and through a variety of media and technologies. (The arts scope and sequence 2009)
Responding

The process of responding provides students with opportunities to respond to their own and other artists’ works and processes, and in so doing develop the skills of critical analysis, interpretation, evaluation, reflection and communication. 

Creating

The process of creating provides students with opportunities to communicate distinctive forms of meaning, develop their technical skills, take creative risks, solve problems and visualize consequences. Students are encouraged to draw on their imagination, experiences and knowledge of materials and processes as starting points for creative exploration. The creating strand provides opportunities for students to explore their personal interests, beliefs and values and to engage in a personal artistic journey.

The Arts is broken into four strands (areas)
Dance, drama, music and visual arts.  These are explored through responding and creating providing students with the opportunity of using the two perspectives to further their understanding of their own and others’ art.

UNIT OUTLINES 2010-11

Nursery and Reception
Unit 1

Transdisciplinary theme: Who we are

Central Idea: Every day we can learn about ourselves and others

Key Concept focus: Form, reflection, perspective

Related Concepts: Diversity, differences, similarities, self-concept

Subject focus: Social Studies, PSPE, mathematics
Lines of Inquiry:

· Physical and personal characteristics (form)

· How we are similar and different (form, change)

· What makes us special (perspective)
This unit of Inquiry is a continuum for the year and allows the students to become thinkers and grow with their learning. The children will inquire into ‘who we are’ through the understanding that every day we can learn about ourselves. We will investigate, compare, and discuss physical and personal characteristics through the key concept of form, meanwhile focusing on similarities and differences allowing us to connect our thinking through perspective. Throughout the year we will be focusing on what makes us special and how this new knowledge makes us individual and unique. We will be incorporating social studies and PSPE as subject focuses assisting with our inquiry. We will be inquiring into mathematics by focusing on how shapes can be described and organised according to their properties for example shape of body, face, eyes etc. Our inquiry into language will be based on expressive communication skills such as describing, forming ideas/ opinions and role play.

Unit 2
Transdisciplinary theme: Sharing the planet

Central idea: Living things need certain things in order to grow and stay healthy

Key concepts: Change, causation, responsibility
Related concepts: Classification, living and non living

Subject focus: Science and Mathematics

Lines of Inquiry:

· Physical characteristics of living things

· Our needs and the needs of other living things

· Our responsibility for the well being of other living things

During this unit of Inquiry we will be exploring the transdisciplinary theme of sharing the planet. We will be inquiring into what are living and non living things through the related concept of classification. Our knowledge and understanding will expand through investigating what living things need in order to grow and stay healthy. Our inquiry into mathematics will be focused on measurement understanding that attributes of real objects can be compared and described, for example longer, shorter, heavier, empty, full, hotter and colder. Our inquiry into language will be centred on how learners attend to visual information showing understanding through play, gestures, and facial expressions. PSPE and science will be subject focuses that run throughout our unit of inquiry assisting us with our knowledge and understanding.

Unit 3
Transdisciplinary theme: How we organise ourselves

Central Idea: Everyone cooperates to help each other

Key concepts: Connection, Function and responsibility

Related concepts: school and home communities, cooperation

Subject focus: PSPE and social studies

Lines of Inquiry:

· Different roles in different communities (Function)
· How we help each other (connection)
· Responsibilities of individuals and communities (Responsibility)

Throughout this unit of inquiry we will be focusing our learning on the transdisciplinary theme of how we organise ourselves, we will be exploring into this concept through the central idea that everyone cooperates to help each other. The children will explore different communities and neighbourhoods leading them to inquire how different roles within communities function. We will be determining how we connect in helping each other within our communities and ascertain responsibilities and roles of individuals. Our inquiry into mathematics will be focused on counting and using numbers and numerals to represent quantities. Our inquiry into language will be based on expressive communication skills such as describing, forming ideas and opinions and role play. 

PSPE and Social Studies will be integrated assisting us further with our learning and inquiring.

Unit 4
Transdisciplinary theme: How We Express Ourselves

Central Idea: People can express themselves in many ways
Key Concepts: Form, perspective, reflection
Related concepts: behaviour, art forms
Subject focus: The Arts, PSPE

Lines of Inquiry:

· Different forms of expression

· The importance of expressing ourselves

· How we choose to express ourselves
The focus of this unit is to focus on different ways we can express ourselves. We will explore what feelings are, why we feel certain things and different ways in which we can express those feelings (form). Students will inquire into why and how people create art and why it is important to express our feelings. We will reflect on how to express ourselves using the Arts and discuss why it’s different and unique for each person.

 Some examples of activities are: 

-Representing a feeling with colours, shapes, pictures and create a piece of visual art. 

-Using movement and our bodies to depict feelings or ideas (charades, dance, freeze poses) 

-Explore music and reflect on what feelings come to mind when listening to different types of music. 

-Make instruments and practice representing different feelings/ideas with our instruments.  

After exploring various art forms, students will choose one art form to represent a feeling and share with the class. 

Year 1
Unit 1 

Transdisciplinary Theme - Where We Are In Place and Time

Central idea - Personal histories allow us to reflect on who we are and where we’ve come from

Key concepts – Reflection and change

Subject Focus – Social studies, PSPE, mathematics

Related concepts - Development (growth), family history, personal histories 

Lines of inquiry

· who we are and where we are from

· how we have changed from birth to now

· how personal histories have been shared throughout time
In this Unit of inquiry the children will reflect upon who they are and where they are from. They will explore how they have changed from birth until now and share these with others. They will investigate how they have physically changed and grown, how their families have changed (including the addition of siblings and changes in parental relationships) and how these aspects have helped create their own personal history. The children will inquire into how personal histories can be presented and shared and choose a method to share their own, with others. Language experiences will focus on the development of speaking and listening skills. The children will also be encouraged to use writing and drawing as tools to express the changes that have occurred in their lives. Focuses for mathematics will include investigations into how time can be ordered and how we can measure changes over time. An additional focus will be the collection of data to determine more about each child and their personal history. These activities will be inquiry based and linked to the key concepts listed above. 

Unit 2

Transdisciplinary Theme - How We Express Ourselves

Central idea - We are able to choose what we think and how we express ourselves

Key concepts – Function, Responsibility, Reflection

Related concepts – feelings, stories, drama, dance

Subject Focus – PSPE, The Arts

Lines of inquiry

· the difference between thoughts and feelings

· how we can express our thoughts and feelings

· the impact our expressions have on others
In this Unit of Inquiry the children will be able to explore the difference between thoughts and feelings and how they can be expressed. The Arts will play a significant role in this Unit, as will their contributions towards our Annual Winter Concert. The children will be exposed to a variety of media to express their thoughts and feelings and this will culminate in an exhibition to express our diversity and uniqueness. In addition to this, the children will be given the opportunity to identify with a character for the Winter Concert and design and make a costume and headpiece to wear on stage. The children will be encouraged to reflect upon how their expressions (including body language, facial expressions, gestures etc) impact upon others. Thus, they will continue to develop their personal and social skills throughout this Unit of Inquiry. Language experiences will continue to focus on speaking and listening skills, and the importance of body language, tone of voice etc for a variety of purposes (i.e. communicating and performing.) The children will share books which encourage them to reflect upon the ways writing and illustrations can be used to express oneself. In mathematics, the children will investigate the key concept of function, and use this as a spring board to explore the function of numbers, shapes etc. 

Unit 3
Transdisciplinary Theme - How the World Works

Central idea - The world is made up of natural cycles

Key concepts – Form, Change, Connection

Related concepts – Natural world - seasons, reproduction, growth
Subject Focus – Mathematics, Science 

Lines of inquiry

· what a cycle is

· how cycles change

· similarities and differences between cycles
In this Unit of Inquiry the children will determine the different types of cycles evident in our world. They will explore the elements of a cycle and how they can be similar of different. Through observation and discussion, the children will track selected cycles to see how they can change over time. These cycles will be relevant and engaging for the children and may include close examination of the seasons, reproduction/pregnancy or life cycles of animals. 

Unit 4 

Transdisciplinary Theme - Sharing the Planet

Central idea - All living things have the right to a safe environment.

Key concepts – Connection, Perspective, Responsibility

Related concepts - Conservation, living things

Subject Focus – Social studies, Science 

Lines of inquiry

· characteristics of a home

· what makes a home safe

· conservation in the environment
In this Unit of Inquiry the children will explore the characteristics of a home. This will allow children to share their own experiences and understandings of this concept with their peers. They will investigate who needs a home, what makes a home safe for various living things (including plants, animals and humans) and determine what their role is, in helping to conserve the homes of others. Through this Unit, the children will be encouraged to develop respect, empathy and an appreciation for the needs of all living creatures. 

Unit 5
Transdisciplinary Theme – Who we Are

Central idea - The way we behave affects our relationships with others

Key concepts – Form, Causation, Responsibility

Related concepts – relationships, interaction
Subject Focus – PSPE, Language

Lines of inquiry

· different types of relationships

· factors that contribute to maintaining healthy relationships

· how relationships can affect us
In this Unit, the children will investigate the different types of relationships that can exist in their lives. They will inquire into factors that contribute to creating and maintaining healthy relationships and the effects that their behaviour and actions can have on others. They will examine the impact that healthy/unhealthy relationships can have on our lives. 

Unit 6
Transdisciplinary Theme – How We Organise Ourselves

Central idea - Communities may differ to meet people’s needs

Key concepts – Form, function, change

Related concepts - Basic needs, communities
Subject Focus – Social Studies, PSPE, mathematics

Lines of inquiry

· what a community is

· different types of communities

· adjustments people make within communities
In this Unit of Inquiry the children will have the opportunity to discover what a community is and the different types of communities that exist within our world, particularly London. They will investigate their local surroundings in great depth; observing, recording and evaluating their findings. The children will then reflect upon the goods and services that are evident and determine the adjustments people need to make when assimilating into a new community and the adjustments existing communities need to make to cater for our increasingly diverse population.

Year 2   

Unit 1
Transdisciplinary Theme Who We Are 

Central idea: There are different ways we can build healthy, happy relationships within our community 

Key concepts: Form, function, perspective

Related concepts: communities and relationships, problem solving, 

Subject focus: Personal and Social Education 

Lines of inquiry:

· Types of relationships we have (form)

· The way we interact with others (function)

· The importance of relationships (perspective)
We will investigate different types of relationships we have. This includes relationships at school, in the home, and in the community. Students will be able to meet a variety of community members and ask them questions to find out what they do for the community. One activity for this particular inquiry is to take the students on a walk. They will be able to inquire about a variety of people they see (postman/woman, police officer, etc.). During this unit we will also explore ways to interact with others. This will help us get to know one another as well as help us build a healthy and safe classroom environment. Students will learn about being kind and caring. In addition, students will observe and reflect on the school wide peer mediation program. This will help them decide how to solve conflicts they might face on a day to day basis. We will particularly be focusing on sharing, communicating appropriately with each other, solving problems together, and working as a group.     


Unit 2
Transdisciplinary Theme How We Express Ourselves 

Central  idea: Art can be used to communicate ideas and experiences creatively

Key concepts: Form, Function, Reflection
Related concepts – communication of ideas, art and the environment

Subject focus - Language, The Arts

Lines of inquiry:

· Art as a means of expression

· The environment as a creative resource

· Reflecting on our own ideas and creativity
We will explore ways in which art can be used as a means of expression. The year 2 class will learn about many forms of art including drama, music, dance, sculptures, painting, weaving, sewing, and crafting. They will inquire into how to reflect on their own ideas in a creative manner and develop the understanding that their own work is an expression of themselves. We will delve into feelings, relationships, cultures, etc. We will also inquire into how the environment can be used as a creative resource. The students will be given opportunities to observe nature and the changes within nature. They will be able to use this as a means of creating something. We will also reflect on how environmental resources affect the predominance of specific art mediums. We will be utilizing our language classes to help us practice being reflective. This will be done through the use of journaling as well as descriptive writing.

Unit 3 
Transdisciplinary theme: How the World Works

Central  idea: The physical world is constantly changing

Key concepts: Form, Change, causation

Related concepts:  Physical world – landforms, weather
Subject focus: Science, Social Studies, mathematics

Lines of inquiry:  

· Physical features of the environment

· How weather can impact the physical environment

· Changes within the natural world
We will delve into the physical features of the environment. This will give us the opportunity to look into different landforms, landscapes and characteristics of the earth including oceans, rivers, mountains, continents, etc. We will also discuss changes within the natural world. We will investigate specific cycles such as seasons and the water cycle. This will provide a nice foundation to examine weather patterns and their effect on our physical world 

Unit 4 
Transdisciplinary theme: Where We Are In Place and Time

Central  idea: Homes may vary according to the location

Key concepts: Form, Causation, Change
Related concepts: Homes, resources, materials
Subject focus: Social Studies, Language, Math

Lines of inquiry: 

· Types of homes (form)

· The affect of environment  on homes (causation)

· Changes in homes over time (change)
This unit of inquiry is a natural progression from our inquiry into the physical world extending the students’ understanding of the connection between the environment and homes people live in. will be able to share and compare their own home environments in their home countries and London to make an initial connection.  We will also explore the many changes in homes over time. For example, London homes (wood to brick) as well as other architectural and structural changes of homes around the world. 

Unit 5
Transdisciplinary theme: How We Organize Ourselves

Central idea: Systems can be used for people to work more effectively

Key concepts: Function, Form, Connection
Related concepts: Human made systems
Subject focus: Social Studies, Language, mathematics

Lines of inquiry:

· The concept of organisation

· Different systems of organisation we use personally

· The systems we can find in the community
We will begin by inquiring into what makes an organization and what organizational tactics we use in our school and in our homes. This will help us recognize the different systems of organizations we use personally. Our class will also look into the different systems we can find in our community. This includes the organizations used for systems such as transportation, food, and businesses. Students will be able to further their studies into systems by researching different systems of choice modes 

Unit 6
Transdisciplinary theme: Sharing the Planet

Central  idea: The survival of living things may be connected to our interaction with the environment

Key concepts: Connection, Causation, Responsibility

Related concepts: communities and relationships – endangered species etc

Subject focus: Science, Mathematics, language

Lines of inquiry:

· Our relationships with animals

· The reasons some living things are endangered

· Our responsibility in the environment
We will investigate our relationships with animals and how animals are classified and reasons why some living things are endangered. During our study of endangered animals, we will explore our responsibilities as humans to help. We will use several graphs and charts to help us organize any data we might collect.   

Year 3
Unit 1
Transdisciplinary theme: Where We Are in Place and Time

Central idea: Family journeys and movements have changed the world.
Key concepts: Reflection, Causation, Change
Related concepts: Family histories in relation to geography
Subject focus: Social Studies, mathematics
Lines of inquiry:

· Family experiences in travelling

· Why people move

· The impact of movements on families
This unit will be about experiences children have had with their families, past and present. It will involve exploration into why people move and the impact moving has on people. Since all of my students have come from all over the world they will be drawing on their own personal moving experiences and sharing their thoughts and ideas with the class. We will be reading “Peaboy” which is a book with stories from Iran in class. Students will take a field trip to a play but the author of “Peaboy” and have an in-house illustration creation day with the illustrator of the story. Students will also be investigating family movement and relocation 

Unit 2
Transdisciplinary theme: Who We Are
Central (main) idea: People can do different things to affect their wellbeing.

Key concepts: Causation, Form, Connection
Related concepts: physical, mental, social and spiritual health
Subject focus: Personal, Social and Physical Education, science
Lines of inquiry:

· Internal and external factors that affect wellbeing

· How people around the world take care of themselves

· Different ways people view wellbeing
In this unit we will investigate internal and external factors that affect human well-being. We will explore how people around the world take care of themselves and the different ways that people view well-being. The students will have the opportunity to look at body systems (respiratory, muscular, skeletal, digestive) and how the body works. We will use a variety of health professionals and complementary therapists come in and talk about different ways they can keep their body, mind, and spirit healthy.

Unit 3

 Transdisciplinary Theme How we express ourselves
Central (main) idea: Culture may be expressed in a variety of ways

Key concepts: form, connection, causation
Related concepts: The Arts, customs, culture
Subject focus: Social Studies and Arts

Lines of inquiry:

· Ways cultures are expressed

· Similarities and differences around the world

· How culture is part of our lives
This unit will be explore ways in which people express different cultures. We will talk about how our culture influences what we celebrate and vice versa. Students will then be encouraged to inquire into a culture of their choice.  This unit will lend itself to exploring different locations in London to experience a number of diverse cultural aspects of the city as well as the students drawing on their own personal experiences from home countries or countries visited. 

Unit 4
Transdisciplinary theme: How we organise ourselves
Central (main) idea: Communities build structures designed to meet people’s needs

Key concepts: form, responsibility, reflection
Related concepts: Urban and rural  communities and architecture
Subject focus: Social studies, mathematics

Lines of inquiry:

· Comparisons of structures in different communities

· Considerations to take into account when building a structure

· How building impacts on the environment
We will compare structures in different communities around the world and discuss why we have those differences including climate, culture, and socio-economics. We will explore considerations to take into account when building in terms of structure, durability, environmental friendliness etc.  Students will be designing their own dream house or dream classroom - the criteria will be created with the students with an emphasis on design – this will enable them to  peer and self assess of the finished structure as well as the process. Students will be able to investigate London’s varied architecture during this unit.

Unit 5
Transdisciplinary Theme: How the world works
Central (main) idea: The natural world is full of interconnecting systems.

Key concepts: function, change connection
Related concepts: interaction between the natural world and humans
Subject focus: Science, PSPE
Lines of inquiry:

· What living things depend on to survive

· How living things are connected

· How individual elements effect others
During this unit the students will inquire into the connection between a variety of natural systems, the function of these systems and how they have changed or may change according to how they interact together.  This could include animals, environment, humans etc.  Investigations will be driven by the students using the key concepts and lines of inquiry as a starting point. 

Unit 6
Transdisciplinary theme: Sharing the Planet
Central idea: Peoples basic human needs are met in different ways around the world.

Key concepts: form, causation, responsibility
Related concepts: food, water, shelter, sharing resources
Subject focus: Science, Art, mathematics
Lines of inquiry:

· The basic needs of humans

· Availability of resources to meet our needs

· How the choices we make can effect others
This will be our final unit for the year and will follow on from our How the World Works as a natural progression.  This unit is more linked to the human aspect of needs.  It will incorporate the difference between needs and wants, availability and choices of resources and the impact it has on the world. There may be an opportunity for the students to create some form of art to sell and raise money to send to a community in need – this will be decided by the students.

Year 4


Unit 1

Transdisciplinary theme: Who we are

Central idea: Personal experiences and connections develop our sense of self.
Key concepts: change, connection, reflection
Related concepts: beliefs and cultures, Personal Strengths/Limitations, relationships,
Subject focus: PSPE, Social Studies
Lines of inquiry:

· How people’s lives can change (change)

· The affect of family history on who we are (connection)

· What makes us unique (reflection)
Students will investigate their personal and cultural heritage through research with families (asking questions about family members, origins, experiences) and researching culture through variety of resources including non-fiction books and sources from the internet. They will create a personal identity tree including their likes/dislikes, relevant personal experiences, family and cultural heritage. Students also create their own 'stained glass window' depicting some of the above and incorporating an aspect of art from their home cultures.

Unit 2

Transdisciplinary theme: How we express ourselves

Central idea: The natural world inspires and challenges artistic development
Key concepts: form, function, perspective

Related concepts: creating, responding, interpretation, nature
Subject focus: The arts, language
Lines of inquiry:
· The use of nature in art (form)

· Different processes used in the creation of art (function)

· How we can respond to each others’ ideas and performances (perspective)

Students will investigate the forms of natural materials and how people can transform them into works of art. The major aspect of the unit will be the creation of our class puppet show for the school's winter performance. The students will design and create their puppets from natural products. They will visit manufacturers of silk, cotton, wool and learn how these fabrics can then be used to make artwork and costumes. They will also investigate how the raw products can be transformed by the use of dyes and pattern. They will design the costumes and scenery for their puppet show with these fabrics hopefully colouring and patterning using their own dyes made from natural products (flowers/vegetables etc)

Unit 3

Transdisciplinary theme: Where we are in place and time

Central idea: Exploration develops new understanding and possibilities
Key concepts: causation, reflection, change
Related concepts: exploration
Subject focus: Social studies, science
Lines of inquiry:

· Reasons for exploration (Causation)

· What we have learned from exploration (Reflection)

· The impact of exploration for the future (Change)
Students will inquire into a variety of exploration conducted in the past and explorations that may be planned for the future.  Students will be introduced to the unit by a visit from a representative of NASA/ESA. They will be given the provocative idea that ‘space travel is now seen as a possible means to a solution’ as a basis for an investigation. Students will be asked to carry out a thorough investigation into different explorations, make comparisons of both the learning and the impact explorations have had on the world.  Students will be encouraged to plan an exploration using the key concepts as their guide – causation, reflection and change. Reporting back will be a part of the ongoing assessment of the students’ understanding of exploration.

Unit 4

Transdisciplinary theme: How the world works

Central idea: Understanding the way materials behave and interact determines how people use them
Key concepts: form, change, function
Related concepts: basic scientific principles, prediction, behaviour
Subject focus: Science, mathematics
Lines of inquiry:

· Materials in their natural state (form)

· Changing properties of materials (change)

· Manipulation of materials for specific purposes (function)
Students will be put 'in role' as scientists. They will be researching the properties and states of different materials, coming up with ideas to show changes They will be creating experiments to check their hypothesis. They will be given well known starting points (e.g. yeast and how it effects bread dough, cornstarch and water...) The summative assessment will be the presentation of an experiment which shows a change in state of a natural material, together with a report using the scientific process.

Unit 5

Transdisciplinary theme: How we organise ourselves

Central idea: The way an organisation functions is influenced by its purpose 
Key concepts: form, function, perspective
Related concepts: organisation
Subject focus: social studies, language
Lines of inquiry:

· The structure of different organizations (form)

· How organizations function (function)

· How organizations can impact our lives (perspective)
Students will investigate how organisations are structured beginning with their school then moving on to organisations of their choice. They will choose an area of interest to them (shops, governmental organisations, non-governmental organisations, health care, financial institutions etc.) Visits will be arranged for their chosen area where they will see the structure and function first hand. They will compare the different organisations, noting similarities/differences. The summative assessment will be for pairs/groups to create a plan for their own organisations. They will present their organisation and try to persuade others to back them using a chosen form of persuasive media. e.g. advertisements of their choice (posters, TV ads, radio broadcasts....) justifying their choice.

Unit 6

Transdisciplinary theme: Sharing the planet

Central idea: All people have the right to basic human needs
Key concepts: form, responsibility, connection
Related concepts: Rights and Responsibilities
Subject focus: PSPE, Social Studies
Lines of inquiry:

· What rights are (form)

· The difference between rights, responsibilities (responsibility)

· How quality of life compares internationally (connection)

Students will investigate what human rights are. They will look at what their rights are, what the rights of children worldwide are and compare. They will create their own Y4 charter of the rights of the child. They will hook up with other international schools in a variety of countries using Skype, online chat and e-mail to find out how children's rights differ worldwide and to investigate what can be done to improve the situation of those less well off than themselves. We also hope to visit UNICEF, Oxfam and other relevant agencies. Their summative assessment will be to create a persuasive piece (visual, drama, writing) convincing their audience of their responsibility towards the rights of others.

Year 5
Unit 1

Transdisciplinary theme: How the world works
Central idea: Energy takes many forms and can be stored and used in many ways
Key concepts: Form, change, connection
Related concepts: energy transformation, human understanding of scientific principals
Subject focus: Science, mathematics, language
Lines of inquiry:

· Forms of energy

· The transformation of energy

· How the transference of energy influences our everyday lives

In this unit we will be inquiring into the various forms of energy- potential, kinetic, light, sound, heat, etc. We will also be looking at energy transformations as well as energy transference. The students will also become familiar with the scientific method and will be conducting experiments- both whole class and individually selected, to develop their understanding of our transdisciplinary theme of ‘how to the world works’. They will be focusing on learning observational skills as well as recording and interpreting the data collected from these experiments. 

Unit 2
Transdisciplinary theme: How we express ourselves

Central idea: We can explore our personal interests and beliefs through the Arts
Key concepts: Form, causation, reflection

Related concepts: innovation, beliefs
Subject focus: Language, the arts, 
Lines of inquiry:

· How beliefs have been expressed through the Arts

· How our interests influence our art

· The development of our own artistic styles
In this unit students will be exploring the arts- visual, drama, dance, music, etc. students will be reflecting on their interests and beliefs and explore how we can incorporate this into the different arts. We will be viewing many different forms of art and will be exploring different mediums by developing our own artistic skills such as painting, drawing, drama, dance, poetry and so on. We will be exploring what London has to offer in regards to the arts- such as museums, artists, etc; then moving to Art around the globe. By viewing many different forms of art and learning about what inspires other people to create or be involved in their arts we will hopefully inspire creativity in the students. Students will develop an appreciation for aesthetics as well as each other’s art. 

Unit 3
Transdisciplinary theme: Who we are
Central idea: A person’s self-concept is influenced by how others regard and treat him or her
Key concepts: Connection, perspective, responsibility
Related concepts: diversity, stereotypes, rights and responsibilities
Subject focus: Social Studies, PSPE
Lines of inquiry:
· Our own evolving identities

· Assumptions and misconceptions of identities

· Acceptance and appreciation of diversity 

In this unit we will be inquiring into identity and our self-concept. Students will be thinking about the transdisciplinary theme of ‘who we are’ as well as thinking about what characteristics they admire in others. We will make connection with the PYP attitudes and the learner profile. We will be looking at issues such as prejudice, stereotypes and diversity.  We will be exploring how our own identities evolve and the consequences of prejudging and stereotyping. We will be reflecting on different perspectives and in order to become more open-minded. The goal of this unit is to promote appreciation for our differences.

Unit 4
Transdisciplinary theme: How we organise ourselves
Central idea: Governmental systems and decisions can promote or deny equal opportunities and social justice
Key concepts: function, perspective, reflection
Related concepts: decision making
Subject focus: Social studies, PSPE
Lines of inquiry:
· Types of governance

· Principles of rights and social justice

· The effect of institutional behaviours and attitudes on social justice
In this unit we will be inquiring into how different types of government function. We will also be looking into the purpose of government and at the pros and cons of each system as well as the rights of their citizens. Students will inquire into their ‘home’ government and how this affects its citizens and social justice issues surrounding this topic. Students will look into how our own classroom is managed and how we can improve or change systems in the classroom. Students will become more knowledgeable on different perspectives on how different societies are organized and our role as citizens. 

Unit 5
Transdisciplinary theme: Sharing the planet
Central idea: The way communities interact with each other can influence quality of life

Key concepts: Connection, causation, perspective
Related concepts: Equal opportunities, Fair trade
Subject focus: Social studies, PSPE
Lines of inquiry:
· Different ways communities interact
· How our actions can affect equal opportunities

· Challenges and risks communities face
In this unit we will be looking at how different communities interact with each other- locally as well as globally. We will be inquiring into the reasons why different communities may need to interact with each other (supply and demand) and how this may affect its people. We will touch on issues such as fair trade and equal opportunities. We will be looking into challenges and risks communities face and think about how our actions can make a difference locally as well as globally. 

Unit 6
Transdisciplinary theme: Where we are in place and time
Central idea: Discoveries can help our understanding of the world

Key concepts: Form, connection causation
Related concepts: Discoveries
Subject focus: Social Studies, Language, science
Lines of inquiry:
· Discoveries of the past

· How the information from certain discoveries has been used

· Their impact on society today 
In this unit we will be exploring the concept of discoveries and how discoveries have helped our understanding of the world. Students will choose a topic that they are interested in and do research on discoveries made in this area. We will look into how certain discoveries have impacted society and what other discoveries would make a difference in our world today. 

Year 6
In Year 6, the students use the skills and knowledge they have previously learnt to develop their units of inquiry.  Throughout the year, the Year 6 class will work together to develop the central ideas, key concepts and other aspects of the units.  A brief overview has been provided for these units of inquiry.  The units below that have more details have been completed or are in progress.

Unit 1

Transdisciplinary Theme:  How We Organize Ourselves

Central Idea:  Economic activities fulfil the needs and wants of a community


Key Concepts:  form, function, connection
Related concepts: Economic activities
Subject Focus:  social studies, mathematics
Lines of inquiry:

· Parts of economic activities

· How economic activities work

· How economic activities relate to self

We will start this unit of inquiry by investigating systems in our school.  We will explore the purpose of these systems and discover how they function.  Then we will begin to explore the system of economic activities.  The inquiry into economic activities will be introduced to the students so that they are able to relate the concept to themselves.  During this time, the students will conduct research about their own families and acquire knowledge on how their families obtain their needs and wants.  Once the students have developed a beginning awareness of economics, they will look at what economic activities are by examining production, distribution and consumption.  Then the students will continue to inquire into the system of economics as they cooperate with one another in groups in order to create and distribute a product for the school community.  We will then look at the economic activities in our local community by interviewing entrepreneurs, bankers, salespeople, etc. and observing neighbouring markets and stores.   Towards the end of the unit of inquiry, the students will look at economic activities in their home countries.  We will consider how the systems of various countries work together to create a global economy.  It is possible that we may find ourselves learning about fair trade and even different governments around the world depending on the inquiries the students choose to follow.
Unit 2
Transdisciplinary Theme:  How the World Works
Central Idea:  The effects of electricity contribute to the changing the world
Key Concepts: Function, change, responsibility

Related concepts: the impact of scientific and technological advances on society and on the environment

Subject Focus:  science, mathematics

Lines of inquiry:
· How electricity works (generated, stored, what is it)

· The impact of electricity on our lives

· How decisions affect the world
During this unit of inquiry we will delve into scientific topics such as electricity.  This lends itself well to the study of mathematical calculations.  Using a scientific journal will help students reflect on their own understanding of the scientific process.

Unit 3
Transdisciplinary Theme:  Who We Are
Central Idea: (TBD)
Key Concepts:  (TBD)
Related concepts: What it means to be human (changes)
Subject Focus:  PSPE, language, science
Lines of inquiry: (TBD)
The students will study personal and social changes that happen at this stage of their lives.  We will be looking into the changes that happen during puberty as well as the emotional changes that come with moving to secondary school.  There are several books we can use such as the “The Grange Enders” that will be included in book studies and writing topics.

Unit 4

Transdisciplinary Theme:  Where We are in Place and Time
Central Idea:  (TBD)

Key Concepts:  (TBD)

Related concepts: migration
Subject Focus:  Social studies, mathematics
Lines of inquiry: (TBD)
Because we are an international school the students often inquire into the changes in their families’ locations.  This unit will provide an opportunity for them to study migration patterns, changes and cause and effects.  This unit also lends itself well to mathematical calculations as well as the use of programs such as excel.

Unit 5

Transdisciplinary Theme:  Sharing the Planet – 
Central Idea:  (TBD)

Key Concepts:  (TBD)
Related concepts: peace and conflict resolution
Subject focus:  PSPE, language
Lines of inquiry: (TBD)
Our students have been studying and practicing peer mediation within the school.  This unit provides them the opportunity to delve into these issues and expand them globally.

Unit 6

Transdisciplinary Theme:  How We Express Ourselves
Central Idea:  (TBD)
Related concepts: values – ( A portion of the exhibition)
Subject Focus:  the arts, language
Key Concepts:  (TBD)
Lines of inquiry: (TBD)
The exhibition provides students with the opportunity to exhibit all attributes of the PYP learner profile as well as a variety of skills and attitudes.  Students will be able to explore and share their knowledge of an issue that is significant and relevant to them.  The exhibition also provides students the opportunity to engage in action.  This helps them develop independence with their own learning as well as make them globally aware.

CURRICULAR STRANDS

At ICS the IB framework is enhanced by three key strategic strands: 

1.    A strong focus on the integration of Information Communication Technology (ICT). Students in years 4 and above are given, for the duration of their time at the school, a Netbook which they utilise at school and home to enhance their learning experience. Teaching and learning as a result are more collaborative, dynamic and engaging.  This strategy is transforming the school’s learning environment into an inspirational learning space where students interact, create, collaborate and build knowledge.  As a result we are actively preparing our students to compete in the new global economy, developing 21st century work force skills and preparing them to be effective 21st century world citizens. 

2.    Personalising the educational experience for each individual. Personalising Learning is a strategy focusing all of the school’s resources to ensure that the potential of each student is realised by ensuring that the learning experience is appropriate to them personally and that they are able, with support, to decide what they learn, how they learn, when they learn and who they learn with. There is therefore a focus throughout the programme of teaching students how to; a focus on individual assessment; teaching strategies that differentiate and engage students at their level; mentoring and support for students through class teachers and an array of teaching specialists; and opportunities for students to select topics, projects, activities themselves to fulfil course expectations. 

3.    Maximising the use of the Outdoor Classroom across the curriculum and extended curriculum. The school’s central London location is used to the full by the teaching faculty to enhance learning and explore things that are not possible within the classroom. Each unit of study is enriched by well planned visits and activities that link to the fundamental concepts being studied. These visits aim to provide excellent cross-curricular opportunities so embedding ‘deep learning’; are inquiry led so that students take charge of their own learning, are fun and enjoyable and place the students in authentic locations where they can meet experts outside the school. They are also opportunities for our teaching faculty to learn about our students in new settings. In addition an extensive Travel and Learn programme offering optional adventure trips outside London and to international locations runs throughout the school year.







